ABSTRACT
INTRODUCTION
For some years, proficiency was widely equated in the literature with linguistic competence. More recently, however, the concept of proficiency has broadened to include competence in the use of language for communication, comprising strategic, sociolinguistic, and discourse competence or what Bachman (1990) calls communicative language ability (cf. S. Anivan, 1991;  J. C. Alderson, 1991) . Unfortunately, though, even where classroom activity may reflect this contemporary, expanded view of proficiency, the assessment of learners' progress has generally continued to focus almost exclusively on control of vocabulary and grammatical structures, representing only linguistic competence. In other words, many classroom activities, and most testing procedures, focus on manipulation of foreign language forms, while minimizing attention to social function and meaning.
Given the hypothesized relationship of field (in) dependence to cognitive and interpersonal abilities, it appears possible that language proficiency tests of today may favor field-independent learners, while possessing an implicit bias against learners with a field-dependent cognitive style. Such tasks may call forth the particular skills of field-independent individuals while ignoring or obscuring the field-dependent individuals' social or interpersonal abilities, which should also contribute logically to effective language use. The implication is that the supposed superiority of a field-independent cognitive style in classroom learning may be related to a distinction between the usual formal linguistic achievement orientation of classrooms and tests. This in itself can be considered a source of systematic variance in measures of language proficiency (cf. S. M. Bacon, 1992 ; S. Anivan, dependent subjects would perform better than fieldindependent subjects on communicative tests. In other words, it aimed at investigating, whether there is any meaningful difference between filed independent subjects' performance on communicative tests and that of filed dependent subjects? It was hypothesized that there was such a difference.
The concepts and methods derived from work on cognitive style over the past two-and-a-half decades are being applied at an ever increasing rate to research on problems of education. Among the cognitive styles identified to date, the field-dependence-independence dimension has been most extensively studied and has had the widest application to educational problems. While research on educational applications is still in its early stages, the evidence that research has already produced suggests that a cognitive style approach may be applied with profit to a variety of educational issues. 
Subjects

Embedded Figures Test (GEFT). The randomization
procedure was employed to guarantee maximum group homogeneity.
The instruments used for data collection in this study included:
The Group Embedded Figures Test (GEFT) was used to
assign subjects into two groups: Filed-Dependent (FD), The actual data which would, in fact, answer the research hypothesis of this investigation came from the performance of subjects on the CT. The results of the CT were listed for two groups of subjects: field-dependent and field-independent. A t-test analysis of the results was done to see if there was any statistically meaningful difference between the performance of field-dependent subjects on the CT and that of the field-independent subjects.
Results And Discussion
Conclusion
In order to validate the CT developed specifically for purposes of this study, the correlation coefficient was calculated by means of the computer software (MINITAB).
The result of the correlation coefficient was high enough to establish the validity of the CT. The r was 00.768.
In order to see if the null hypothesis of this study was approved or rejected, the t-test statistics was calculated between the scores obtained by field-dependent subjects on the CT versus the scores obtained by fieldindependent subjects on the same test. With the common error margin of 0.05, the t-test value was calculated to be 04.40 which is well above the critical t-value of 02.00 (DF=58). This result clearly shows that the null hypothesis of this study is rejected. In other words, there is actually a meaningful difference between the performance of fielddependent as opposed to field-independent subjects on the CT test.
As it can be vividly seen from the data analysis, the results of the present study provide additional evidence that field-(in)dependence is related to L2 achievement especially in formal school settings. Another interesting point is that the mean score of the FD (field-dependent) subjects is well above that of the FI (field-independent) subjects. This Individual differences in strategy use in second language reading and testing.
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